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Introduction 
The fourth United Nations Sustainable 

Development Goal is ‘Quality Education’ and 

promotes initiatives that have the aim of ensuring 

that all children, regardless of their socio-

economic status, have access to adequate and 

affordable education. During times in which one 

billion children worldwide are multi-

dimensionally poor and lack access to education, 

health, housing, nutrition, sanitation, or water  

(“Child Poverty”), this goal has become more 

relevant than ever. Education is commonly seen 

as an indispensable tool for a child to become a 

responsible, diligent, and knowledgeable adult, 

but it is especially important for children born 

into economically disadvantaged positions. For 

them, this becomes the key to escaping poverty 

given that education has the power to enable 

upward social mobility. By becoming skilled 

workers, these children have an opportunity to 

escape the poverty cycle that has entrapped 

them, allowing them to obtain decent-paying jobs 

or emigrate to areas with improved living 

standards. 

 

However, due to different socio-economic 

factors, not all children worldwide have access to 

a quality education. Many issues ranging from 

pandemics, to displacement due to wars, to the 

need to work because of economic necessity can 

all contribute to restricting a child’s access to 

education. On average, the richest sections of the 

population in lower-middle income countries 

attain 12.66 years of education, while the poorest 

sectors obtain a mere 5.19 years of schooling. 

The statistics worsen when it comes to low-

income countries, with the richest being able to 

attend school for 9.86 on average and the 

poorest 4.20 years (for a breakdown of the 

countries, please see Chart 1). Initiatives that 

advocate for an equal access to education for all children are crucial towards breaking the 

Chart 1: Mean years of education 
received by children in lower-middle and 
low-income countries in relations to their 
economic capabilities. (“Mean Years of 

Education”) 
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cycle that has been formed in Less Economically Developed Countries (LEDCs). Furthermore, 

by increasing the skill level of the labor force through instructive programs, the workers of a 

country will be able to take on more intellectually demanding and technical jobs, allowing for 

the states to diversify their economy and enlarge their presence in modern industrial sectors. 

This has the potential to increase the country’s overall wealth, improve the standards of living 

of its population and allow it to develop its institutions to reach the ‘European’ democratic 

standard. 

 

Nevertheless, children in developing nations are not the only ones that suffer from an unequal 

access to education: children living in more economically compromised situations in 

European states or the United States of America do not receive the same level of education 

as their richer counterparts. Additionally, refugees and ethnic minorities are more prone to 

suffer from discrimination when it comes to their schooling opportunities, where priority is 

usually given to the locals of the host country or the racial majorities.  

 

In summary, this issue affects children throughout the entire world and therefore, securing 

quality education for all children regardless of their socio-economic background should be a 

global priority. 
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Definitions of Key Terms 
Child labor 
It is often defined as “work that deprives children of their childhood, their potential and their 

dignity, and that is harmful to physical and mental development.” Essentially, it includes work 

that is mentally, physically, socially, or morally dangerous for children to take on or work that 

interferes with their schooling, whether it is by depriving them from the opportunity to 

receive education, by obliging them to leave school prematurely, or by requiring them to 

combine school attendance with excessively long and heavy work. However, not all work 

done by children and adolescents should be considered child labor as, when this does not 

interfere with their academic performance and does not affect their health and personal 

development, it should be regarded as something positive (“What is child labour”). 

 

Poverty 
Poverty manifests itself in forms other than a lack of income and productive resources to 

ensure sustainable livelihoods. It can also be observed as hunger and malnutrition, limited 

access to education and other basic services, social discrimination, and exclusion as well as a 

lack of participation in decision-making. The internationally agreed poverty line is $1.90 

dollars per day (“Ending Poverty”). 
 

Less-economically developed country (LEDC) 

These are countries that have low levels of development based on a series of economic 

indicators such as the Gross Domestic Product (GDP; “Contrasts in Development”). Average 

incomes in LEDCs are low (generally below $15,000 PPP per year), most people lack access to 

healthcare and education, and they are often characterized by having high poverty rates. 

Many countries in Eastern Europe, Central and South Asia, South America, Southeast Asia and 

Africa are considered LEDCs (“Less Economically Developed Country (LEDC)”). 

 

Forced displacement 

The term forced displacement refers to the involuntary or coerced movement of a person or 

people away from their home or region caused by a variety of factors including natural 

disasters, violence, ethnic cleansing, individual or group persecution, droughts, civil wars, 

deportation, and population transfer. It can also be defined more narrowly as ‘displacement 

that arises as a result of persecution, conflict, generalized violence or human rights violations’. 

 

Refugees 

Refugees are people who have fled war, violence, conflict, or persecution and have crossed 

an international border to find safety in another country. They are protected under 

international law and are defined by the 1951 Refugee Convention as “someone who is 

unable or unwilling to return to their country of origin owing to a well-founded fear of being 
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persecuted for reasons of race, religion, nationality, membership of a particular social group, 

or political opinion,” (“What is a refugee?”). 

 

Stakeholder 
A stakeholder is any individual, social group or actor that has an interest, legal obligation, 

moral right, or other concern in the decisions or outcomes of an organization, typically a firm, 

a corporation, or a government (Modvar). However, in the context of global politics, the term 

can also be used to refer to any person or group that is affected by political decisions or 

complex global issues. 
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Background Information 

The impact of living in sub-par conditions and surrounded by violence 

Both in LEDCs and poorer areas in more economically prosperous countries, it is not an 

uncommon sighting for children to be living in excluded communities, violent households or 

other situations that hinder them from acquiring proper education. A 2014 UNICEF report 

outlines the different types of violence a child might suffer from, which are: physical violence 

(including corporal punishments, forms of physical bullying and all inhuman, degrading or 

cruel treatments used by adults or other children), sexual violence (this comprises any sexual 

activities imposed by an adult on a child which are unlawful in nature), mental violence (often 

described as psychological maltreatment, mental abuse, verbal abuse, and emotional abuse) 

and negligent treatment (which is simply a failure on the parents’ behalf to meet their 

children’s physical and psychological needs). When children experience instances of injustice 

or violence, they may become more susceptible to engage in violence themselves, to get 

revenge or re-establish the power they feel they have lost. For example, a situation of 

psychological neglect at home might increase a child’s risk of joining a gang as it is common 

for them to be perceived as a community capable of offering emotional support and 

protection (United Nations Children’s Fund). On the other hand, verbal abuse in cases of 

bullying (for example, due to religion, ethnic background, or economic status) by other 

children can have the effect of making a child more prone to skip classes or drop out of school 

(Patchin).  

 

It is estimated that, globally, one billion children between the ages of 2 and 17 have suffered 

from any of the aforementioned forms of abuse in the past year. Whether it comes from a 

parent’s inability to afford education or to a child’s fear of going to school due to the abuse 

they might suffer, any forms of violence can become a deterrent for children going to school. 

Considering the fact that the rates of child abuse and neglect are five times higher for children 

in families with low socio-economic status compared to children in families with higher 

affluence (“Preventing Child Abuse & Neglect”), it is crucial to produce a solution to address 

the disparity between the social groups to ensure that all children, regardless of social or 

economic background, have the same access to an adequate and affordable education. 

 

Living conditions can also pose a threat to a child’s ability to attend an instructive center. For 

example, the distance and availability of educational centers can determine whether parents 

decide to send their children to school as well as the level of education that they receive. 

Rural areas are often underdeveloped and access to school is a challenge given that students 

must travel long distances through dirt roads, which can become problematic during the 

winter season in which heavy rain might cause thick mud to develop and block the 

passageways (“Some Reflections on Rural Education in South Africa”). In fact, in 2017 in Africa, 

only about 70 percent of the children living in rural areas would ever have the opportunity to 

attend a school meanwhile secondary schools in the area would only be capable of 

accommodating 36 percent of the students (Hazzard).  
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Furthermore, many parents will hesitate to send their children to school as, by traveling alone, 

they are vulnerable to violence such as kidnappings or sexual abuse, especially in the case of 

younger or female students (Rueckert). Concerning the quality of education in Africa, rural 

areas are often characterized by poor or nonexistent infrastructure as well as no provisions 

for other social services, which could entail that if a student’s family member or themselves 

become ill, they might be forced to drop out of school entirely. These schools generally have 

a lesser number of teachers available, especially professionally trained ones, which can see 

itself reflected in the inappropriate teacher-to-pupil ratios (Agbor). Rural residence is strongly 

correlated with poverty overall (“Determinants of Poverty and Living Conditions”), so children 

living in rustic communities are likely to be of a lower socio-economic status than their 

counterparts living in metropolitan areas and thus this challenge must be addressed so no 

educational discrimination exists on the basis of the location of a child’s house.  

 

Poverty and child labor 

Nearly one in every ten children across the world (which amounts to around 152 million) are 

victims of child labor and almost half of them are employed in hazardous forms of work. There 

are several reasons why they might be forced to find employment, but the main one arises 

from a situation in which their families are facing financial challenges and instability, usually 

due to poverty, sudden illness of their caregiver or job loss of the primary wage earner. The 

consequences of child labor are extremely significant: it can result in extreme physical or 

mental harm (or even death), it can lead to slavery, sexual or economic exploitation and in 

the grand majority of cases it restricts a child’s access to education and healthcare, which in 

turn strips them from their fundamental rights and threatens their futures (“Child Labour”). 

 

The connection between child labor and lack of access to education is also of vital importance. 

An International Labor Organization report in 2015 demonstrated that child labor lowers net 

primary school enrolment ratios, that it has a negative correlation with school attendance (in 

some countries, the rates of working children that regularly go to their educational centers is 

only half than those for non-working children), that working children between the ages of 7 

and 14 usually have a lower youth literacy rate and finally that, for those who combine 

working and attending school, their academic performance largely suffers plus they become 

more susceptible to leaving school before finishing primary education (International 

Programme on the Elimination of Child Labour). These findings clearly show the importance 

of combatting child labor in, not only preserving and protecting a child’s overall wellbeing, 

but also in ensuring that all have the same access to education and are not negatively affected 

by their family’s socio-economic status. 

 

Cases of child labor have augmented since the beginning of the COVID-19 pandemic. Even 

though poverty levels had been steadily decreasing over the years (particularly in Asia), 

allowing for more children to be enrolled in school full-time, the closure of educational 
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centers around the world and the growing desperation due to falling wages and job-losses 

has reversed the trend. The high unemployment rates that have been created have been 

translated into parents’ inability to sustain their families or afford to pay for quality education, 

which in turn can lead them to use their children as other potential sources of income. 

Families have turned to rely on child labor as a means to keep themselves alive, with children 

taking on dangerous and physically-enduring jobs (for which many do not have the proper 

training or equipment) instead of continuing with their schooling. The issue is that the 

uncertainty from a lack of information on when schools will reopen again (as coronavirus 

cases keep increasing, a number of countries are unable to transition back to in-face learning) 

entails that some children are at risk of not returning to school, even when centers reopen. 

As their household’s debt keeps increasing and their economic situation becomes more 

precarious, the longer that children in LEDCs stay out of school, the more prone they are to 

becoming entrapped in a cycle of child labor (Pérez-Peña). Since it is unlikely that the world 

will be allowed to return to its pre-pandemic status anytime soon, it is crucial for the issue of 

child poverty to be properly addressed by states and intergovernmental organizations alike 

to ensure that children’s access to education does not see itself harmed by their families’ 

socio-economic status. 

 

The effects of the coronavirus pandemic and distance learning 

At the peak of the pandemic, more than 1.5 billion children were affected by school closures, 

which caused an unprecedented learning crisis and exacerbated the already fragile 

educational situation that many students faced. While students in high-income countries and 

wealthy households were able to continue with their classes through online platforms, the 

reality for low-income students was much different. Coronavirus has created a dependency 

on the internet for schools to continue teaching and children to continue learning with it being 

the only solution for school closings or the quarantine periods that students might have to 

face. Yet not all children are so lucky. Globally, more than two-thirds of school-age girls and 

boys (around the ages of 3 to 17), which amounts to 1.3 billion children, do not have internet 

access at home. Socio-economic inequalities also produce disparities in internet access within 

countries: overall, 58 percent of children and young adults whose family are in the richest 20 

percent of the population have a stable connection to the internet, meanwhile only 16 

percent of students in the poorest 20 percent of the households have the ability to join online 

classes. Sizeable gaps can be observed in high-income countries, in which the richest sections 

of the population have near universal access to the internet at home (97 percent) while only 

74 percent of the poorest had that same access (UNICEF and ITU). The digital divide that has 

been created substantially undermines the ability of young people with less-fortunate socio-

economic backgrounds to obtain the skills and education that will allow them to build a better 

future for themselves.  

 

An added issue for students that continue receiving distance education is the conditions in 

their households. While a lack of internet access might be a problem, a shortage of basic 
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services such as clean water and electricity or an absence of clean and quiet spaces for 

children to join their classes from might be an even bigger obstacle to overcome. It is 

estimated that one in every four students living in poverty do not have a space to study at 

home and most do not even have a desk (“Education on Hold”). Additionally, it is not 

uncommon to hear stories of children in middle or high-income countries but living in low-

income households having to share the same computer with all other family members or 

having to share a room with multiple siblings. Furthermore, dysfunctional families and 

complicated personal situations can cause a student’s stress levels to vastly increase and 

might result in the child  having to change their priorities from their school obligations to 

solving the disputes that occur at home. All of these subtleties can significantly hinder a child’s 

ability to be adequately educated and can greatly affect their academic performance. Due to 

the pandemic, the poverty cycle has become harder to escape than ever for these children, 

as they are immediately placed at a disadvantage by their family’s wealth: while students in 

richer households continue being educated, their poorer counterparts have to forsake their 

classes and as previously mentioned, might be forced to take on work to help their family’s 

finances. 

 

The situation is especially critical in Latin America and the Caribbean as a generational 

catastrophe is beginning to form itself. Children in this region have lost, on average, four times 

more days of schooling compared to the rest of the world. In fact, 97 percent of students have 

missed an average of 174 days of school. Moreover, while schools in other parts of the world 

(predominately in Europe) have been able to install safety protocols and measures that allow 

for schools to reopen and administer in-person education, the vast majority of classrooms in 

Latin America and the Caribbean remain closed, with over one-third of the countries in the 

area still waiting to set a day for school reopening. One-third of the students in the region 

receive poor quality distance education while many do not have the equipment necessary to 

complete online classes to a satisfactory standard (“Education on Hold”). 

 

Children as refugees and living in conflict areas. 

Armed conflict is oftentimes used to describe different forms of violent armed conflict, such 

as civil-war, inter-state war, armed rebellion and violent inter-communal disputes. Conflict 

might arise from political, ethnic, religious or economic competition and is usually fueled by 

the failure of governing institutions to address the issues, poverty, corruption or ambition for 

power that drives the disputes. Across many of the world’s poorest countries, armed conflict 

continues destroying school infrastructures and preventing children from going to their 

instructional centers, leading to lower educational attainment that can have long-term 

effects, including students being unable or unwilling to return to school once the conflict 

subsides. Essentially, living in an area of conflict can affect education in a number of ways, 

including: the death or displacement of teachers and students, the destruction of school 

infrastructure, parents refusing to send their children to class because the conflict threatens 

children’s securities while traveling to and from the center, schools  becoming explicit targets 
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for terrorist groups or armed militias, it can prevent schools from opening hence increasing 

teacher absenteeism and can also worsen existing marginalization in society (“Armed 

Conflict”). Overall, conflict zones pose many barriers to education so it is important for both 

state and non-state actors to collaborate to minimize the effect that armed conflict can have 

on a student’s ability to attend school. 

 

Out of the 7.1 million refugee children of school age under the UNHRC’s mandate, 3.7 million 

are out of school even though education is, in most cases, more significant for these 

communities (“STEPPING UP”). For example, children being able to attend school can provide 

a sense of normalcy or hope for the future. When fleeing their countries, many refugees had 

to leave behind their material possessions and jobs and were only able to carry limited 

amounts of clothes and basic necessities as they rushed to escape violent situations and 

conflict. Now living in camps provided by different UN agencies, the parents of these children 

have no real sources of income and have to resort to low-paying jobs to sustain themselves. 

Additionally, the host countries usually limit refugees’ abilities to work legally as well as 

children’s rights to attend local schools, so students frequently receive an inadequate 

education or have to find employment at an early age. The situations at the educational 

centers provided by UNCIEF, UNHCR or CARE are also sub-optimal. While the agencies try 

their best to provide all refugees with a quality primary education, resources are extremely 

limited, and some schools even have to run triple shifts to fit all kids (Solis). Teacher-pupil 

ratios are on average 1:70 and in many instances the teachers have not received the minimum 

ten days of professional training that are required (“Refugees”). 

 

Major Countries and Organizations involved 

International Labor Organization 

The International Labor Organization (ILO) is committed in fighting against child labor. 

Through its International Programme on the Elimination of Child Labor (IPEC) it highlights the 

importance of education in fighting against this form of economic exploitation as well as 

emphasizing how detrimental hazardous work can be towards the mental and physical health 

of children. It is focused on eliminating all forms of child labor by 2025. Recognizing that 

economic necessity might be one of the primary factors that impair children from attending 

school, it remarks the importance of allowing them to enjoy a proper childhood and receive 

adequate instruction that allows them to build their skills, knowledge and capabilities in order 

to escape the situations of poverty they live in (“TACKLE”). Some of the organization’s 

prominent initiatives include TACKLE between 2008 and 2013 (full name: Tackling child labor 

through education), which was a joint project launched by IPEC in collaboration with the 

European Commission and the International Labor Organization to fight child labor in twelve 

countries across Africa, the Caribbean and the Pacific group of states (“IPEC”) and a project 

to combat child labor through education in Bolivia, Indonesia, Mali and Uganda that ran from 

2010 to 2015 (“Combatting child labour in Bolivia, Indonesia, Mali and Uganda”). 
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United Nations Children’s Fund (UNICEF) 

Active in over 190 countries and territories, UNICEF works to save children’s lives, to defend 

their rights and help them reach their full potential. Concerning its activities in the educational 

sector, the organization stands firm by the belief that all children have the right to go to school 

and learn, regardless of where they live, what their personal background is or their socio-

economic status. UNICEF has initiatives in 144 countries all over the world to provide learning 

opportunities that prepare children and teenagers with the skills and knowledge they need 

to succeed in life. Its primary areas of work include access (i.e. ensuring that gender-equitable 

education from early childhood to adolescence is available, including for children with 

disabilities, marginalized children and those living in humanitarian and emergency settings), 

learning and skills (i.e. ensuring there are quality learning outcomes and skills development 

that stem from strong educational systems and innovative solutions) and emergencies and 

fragile contexts (i.e. improving learning and protection for children in emergencies, seeking 

refuge or asylum or that have been internally displaced; “Education”). 

 

United Nations Human Rights Council (UNHRC) 

UNHRC advocates for access to quality education to be guaranteed for refugees of all ages 

through their inclusion in national education systems. More specifically, it aims to ensure that 

children have access to school or school-readiness programs within the first three months of 

displacement. The organization is committed to extending primary and secondary education 

opportunities to all children and youth and, in an effort to tackle barriers to education, it has 

worked to improve access and retention of children in primary school through cash grants 

and vouchers, capacity building for teachers, expansion of safe learning spaces and 

strengthening partnerships with key education partners. Moreover, UNHRC supports a variety 

of education programs including basic literacy and life skills courses, relevant technical and 

vocational training, improved quality of education through digital technologies and 

Accelerated Education (AE) programs that promote access to certified education for children 

and teenagers that are missing a substantial amount of schooling (“Primary and Youth 

Education”). 

 

United Nations Educational, Scientific and Cultural Organization (UNESCO) 

According to UNESCO, education transforms lives. This motto is the main driver of the 

organization’s efforts to build peace, eradicate poverty and promote sustainable 

development. UNESCO believes that education is a human right for all children and 

adolescents throughout their lives and hence must be of quality to ensure that these students 

are prepared for their lives as adults. It is the only organization within the UN with mandate 

to cover all aspects of education and it has been entrusted to lead the Global Education 2030 

Agenda through the 4th Sustainable Development Goal (which appears under the heading of 

Quality Education). Overall, UNESCO provides global and regional leadership in education, it 

strengthens education systems worldwide and responds to contemporary global challenges 
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through education, while maintaining gender equality as its fundamental principle 

(“Education transforms lives”). 

 

Japan 
In a report titled “Education in Japan beyond the crisis of COVID-19” produced by the 

Japanese Ministry of Education, Culture, Sports, Science and Technology (also known as 

MEXT), the country’s strategies to combat socio-economic disparities and ensure that all 

students have access to online classes are outlined. Under the saying of “Leave No One 

Behind”, MEXT has vowed to provide schools across the country with the required human 

and material resources to ensure effective learning and has assigned large numbers of extra 

teachers and support staff to  the instructive centers, among other initiatives. The Ministry is 

accelerating the preparation of hardware, software and personnel to achieve the ‘one 

computer per student’ objective as soon as possible in order to establish adequate 

educational environments that connect to students’ homes. To support low-income 

households specifically, Japan will contribute by making additional payments to help cover 

communication costs as well as to ensure that an ICT environment is prepared for students 

whose families cannot afford them due to financial difficulties (MEXT). 

 

Kenya 

Kenya is an example of an African state that is making significant contributions to the inclusion 

of refugees. In recent years, the country has taken major steps to ensure that children with a 

refugee status are integrated in the national education system as the country deems an 

inclusive education program to be the only durable solution that also has the potential to 

boost social cohesion and create diversity in the classroom. The Ministry of Education, in 

collaboration with development partners and other stakeholders, has created a policy for 

inclusion which entails that all children living in refugee camps in Kenya follow the Kenyan 

curriculum and take the Kenyan National Exams. Students can also participate in co-curricular 

activities and can be nominated for national scholarship programs. Kenya defends that when 

the host community students and the refugee students learn side-by-side, they share financial 

and non-financial resources and progress towards producing an equitable educational and 

training system. Additionally, it promotes social cohesion and allows children with different 

socio-economic and ethnic backgrounds to learn from one another (“Learning together”). 

 

Australia 
Australia can be considered a model when it comes to combating disparities that may hinder 

access to education. The country focuses its efforts in two main socio-economic areas: 

providing quality learning for indigenous communities and students in rural areas. It is 

committed to providing an adequate access to quality education for Indigenous students 

while taking steps to ensure that the education is consistent with and respectful towards 

Indigenous cultures. It has launched a series of programs to achieve its objective: The 
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Indigenous Youth Leadership Program (IYLP; which is helping to close the gaps in Indigenous 

educational disadvantage), the Indigenous Youth Careers Program (it was announced in 2011 

as a project to increase the number of Indigenous youth that move effectively from school 

into further education, training or employment), the Indigenous Youth Mobility Program 

(IYMP; designed to support the development of local employment opportunities for 

Indigenous Australians in remote areas) and the Sporting Chance Program (SCP; which uses 

sport and recreation as a tool to increase engagement with school and improve academic 

performance). Moreover, it provides specific funding to support Aboriginal and Torres Strait 

Islander students. Concerning children in rural and remote areas, Australia adopted the 

Remote School Attendance Strategy (RSAS) in 2014 to ensure that all children attend school 

every day. The country also provides further support to low-income households through 

targeted programs such as the Assistance for Isolated Children (AIC) Scheme in the form of 

financial assistance to families who are unable to enroll their children in an appropriate 

government school due to geographical isolation (UNESCO, “Australia”). 

 

Republic of Armenia 

As a consequence of the situation that emerged in Syria in 2012, the Armenian government 

has implemented measures to ensure the inclusion of school-age children that have 

immigrated into Armenia in educational activities. Specifically, the Armenian representation 

of Save the Children implemented a program titled “Capacity Building and Improvement of 

Living Standards for Refugees Program”. In 2015, the Armenian government followed its 

guidelines and created pre-school centers with the aim of solving the issues that Syrian 

families had concerning integration in their new country. Additionally, all school-age children 

were provided with the opportunity to continue their education in the corresponding classes 

of schools of general education, and students that had lost their graduation documents 

acquired in Syria had the chance to study the final year of an institution of general education 

and obtain a graduating document from the Republic of Armenia. Refugees have also been 

admitted to primary vocational, secondary vocational, higher education and research 

institutions on a general basis. Entrance examination questions can be translated in the case 

that students are not fluent in the Armenian language. The country has also implemented 

protocols to refund tuition fees for socially disadvantaged and low-income students of 50 to 

100 percent. Finally, the Republic of Armenia has made progress in implementing measures 

to protect minority groups, while promoting their access to education. Some initiatives 

include creating a model curriculum of general education schools for national minorities 

where class hours are allocated to studying native language, literature, culture and history; 

providing training courses for instructors teaching minority languages such as Yezidi, Kurdish 

and Assyrian; and university seats being granted, on a non-competitive basis, to 

representatives of national minorities (UNESCO, “Armenia”). 
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Chile 

In the South-American region, Chile is one of the leaders in taking measures to guarantee 

equal access to all levels of education. Three of its projects are concerned with the physical 

well-being of students. Firstly, the School Meals Program is intended to provide daily meals 

services (breakfast, lunch, break, snacks and dinners) to vulnerable students with the 

objective of improving school attendance and helping to prevent school dropout, while the 

Holiday programs also supply meals for young people. On the other hand, there are medical 

services dedicated to identifying health problems related to academic performance and giving 

school children access to comprehensive care and medical checks carried out by 

professionals. There are also academic-oriented initiatives such as the program of support for 

retention in schools, which is a psychological support program which contributes to students 

remaining in the school system while promoting equality of opportunities and generating 

protective and supportive environments for students at socio-educational risk. Annual 

packages of school materials are distributed every school-year, with personalized kits for 

secondary students classified as the highest priority in the national system of equitable 

allocation. Additionally, three scholarship programs exist to support children living in rural or 

remote areas: the JUNAEB households program and the Student family residential program, 

which seek to support vulnerable students in remote areas that need to move to another 

location to be able to continue their studies by providing housing, food and educational 

support, alongside the Islands homes and residence program, which supports students in the 

same manner but is designed for native children and teenagers from the Juan Fernández 

Islands and Easter Island. Lastly, Chile has also improved its educational standards for 

indigenous communities, with interculturalism becoming a key component of the educational 

system. Indigenous language segments have also been implemented, with significant efforts 

being placed on linguistic and cultural revival for endangered and dead languages like 

Kawésqar, Yágan and LicanAntai (UNESCO, “Chile”). 

 

Timeline of Events 

November 16, 1945 UNESCO is founded 

The specialized UN agency is outlined in a constitution signed on 

this day, which was entered into force in 1946 and called for the 

promotion of international collaboration on matters of 

education, science, and culture (Mingst). UNESCO works under 

the fundamental principles of non-discrimination, equality of 

opportunity and treatment, universal access to education and 

solidarity (“Fundamental Principles”). 

 

December 10, 1948 The Universal Declaration of Human Rights is Proclaimed 

For the first time, fundamental human rights that must be 

universally protected at all costs were clearly defined. Article 26 
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explicitly states that everyone has a right to education (“The 

Universal Declaration of Human Rights”). 

 

December 14, 1960 The Convention against Discrimination in Education is adopted 

At the eleventh session of the General Conference of UNESCO, 

this convention was adopted. The document outlines practices 

that are considered to be discriminatory regarding access to 

quality education while further emphasizing that education is a 

human right that all children, regardless of their background, 

should have access to (“Convention against Discrimination in 

Education”). 

 

November 10, 1989 The Convention on Technical and Vocational Education is 

adopted 

With the aim of working alongside Member States to implement 

technical and vocational education programs, the document was 

adopted by the General Conference of UNESCO during its 

twenty-fifth session. The convention establishes a framework for 

the incorporation of these programs into the countries’ national 

educational system, focusing on providing students with the 

skills necessary to develop socially and economically. 

Additionally, it sets strict provisions to prevent the 

discrimination against children and adolescents on the basis of 

any socio-economic factor (“Convention on Technical and 

Vocational Education”). 

 

March 5-9, 1990 The Education for All (EFA) initiative is launched and the World 

Declaration on Education for All is adopted 

It was an international initiative to bring the benefits of 

education to “every citizen in society,”1 (“Education for All”; “9. 

World Declaration on Education for All”). * 

 

September 2, 1990 The Convention on the Rights of the Child enters into force 

Essentially, it recognizes all the rights a child has and outlines 

how children should be protected and supported in their 

development so they become responsible and healthy adults. In 

particular, Article 28 specifies that each child has the right to 

education on the basis of equal opportunity. The convention calls 

on Member States to make primary education compulsory and 

 

*For a more in-depth analysis, please see the ‘Previous Attempts to solve the Issue’ section. 
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free of charge, to encourage different forms of secondary 

education, to make higher education as well as educational and 

vocational programs accessible to all and to take measures to 

encourage regular attendance to schools (“Convention on the 

Rights of the Child”). 

 

April 26-28, 2000 The Dakar Framework for Action is adopted by the World 

Education Forum in Dakar, Senegal 

The document is a re-affirmation of the goals set through the EFA 

initiative. Ten years after its implementation, the Dakar 

Framework for Action assesses the successes and failures of the 

1990 program and sets six major EFA goals while proposing 

twelve major strategies to achieve them2(“The Dakar Framework 

for Action”). * 

 

September 6-8, 2000 The Millennium Summit of the United nations takes place 

The 3-day summit held in New York was the largest-ever 

gathering of world leaders to that date. The Declaration was the 

outcome of the summit and it contained a statement of values, 

principles and objectives that must be set in the twenty-first 

century at an international level. It established eight goals (called 

Millennium Development Goals, or MDGs), one of which was to 

guarantee universal primary education, and set 2015 as the 

deadline to achieve them (“Millennium Summit of the United 

Nations”). 

 

2000 189 countries and their partners adopt two EFA goals that align 

with MDGs 2 and 3 (achieving universal primary education and 

promoting gender equality and empowering women 

respectively) 

The World Bank recognizes that achieving the goals relating to 

ensuring that universal primary education is available for all 

children and guaranteeing gender parity in schooling requires 

being fully committed to the rest of the EFA program (“Education 

for All”). 

 

May 12-14, 2014 The Muscat Agreement is finalized 

This was the culmination of the Global Education for All Meeting 

in 2014. It recognized the weaknesses of the EFA agenda and the 

 

*For a more in-depth analysis, please see the ‘Previous Attempts to solve the Issue’ section. 
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slow progress that had been done to achieve its goals worldwide. 

The agreement sets out post-2015 educational guidelines, 

focusing on more realistic goals although still largely basing itself 

on the EFA. Lastly, it served as the reference for the negotiations 

that concluded in the creation of the Incheon Declaration for 

Education (“2014 GEM Final Statement”). 

 

May 19-22, 2015 The Incheon Declaration for Education 2030 is adopted 

UNESCO worked in collaboration with UNICEF, the World Bank, 

UNFPA, UNDP, UN Women and UNHCR to organize the World 

Education Forum 2015 in the Republic of Korea during which this 

declaration was adopted. Once again, it reaffirmed the 

commitments that were first established by the EFA and later re-

examined by the Dakar Framework for Action3* (“Incheon 

Declaration”). 

 

September 25-17, 2015 The UN Sustainable Development Summit takes place, and the 

Sustainable Development Goals (SDGs) are adopted 

Agreed to unanimously by the 193 Member States of the UN, a 

new agenda titled ‘Transforming our World: 2030 Agenda for 

Sustainable Development’ was introduced. The framework 

consists of a Declaration, seventeen Sustainable Development 

Goals and 169 targets distributed amongst the goals (“UN 

Sustainable Development Summit 2015”). Goal 4 appears under 

the heading ‘ensure inclusive and equitable quality education 

and promote lifelong learning opportunities for all.’ Target 4.5 

focuses on ensuring that by 2030, all gender disparities 

disappear, and all children have equal access to quality 

education, including people with disabilities, indigenous 

students and children in other vulnerable socio-economic 

situations (Department of Economic and Social Affairs). 

 

March 11, 2020 WHO declares COVID-19 a pandemic 

As coronavirus cases surged throughout the world and Europe 

became the epicenter of the pandemic, the World Health 

Organization decided that the virus should be characterized as a 

pandemic. This led to school closings throughout the entire 

world as a preventative measure, leaving children in vulnerable 

 

*For a more in-depth analysis, please see the ‘Previous Attempts to solve the Issue’ section. 
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situations unable to continue with their learning online (“Listings 

of WHO’s response to COVID-19”). 

 

Relevant UN Treaties/Resolutions 
General Assembly Resolutions 

 November 20, 1989 – A/RES/44/25 

Adopted the Convention on the Rights of the Child, encouraging all its Member States 

to consider signing and ratifying the resolution (“44/25. Convention on the Rights of 

the Child”). 

September 18, 2000 – A/RES/55/2 

The UN General Assembly adopted the Millennium Declaration, which established a 

common commitment to achieving peace, equality, sustainable development and 

democracy and assures that all Member States will fight for universal primary 

education to be available to all boys and girls, regardless of their socio-economic 

background (“55/2. United Nations Millennium Declaration”). 

July 9, 2010 – A/RES/64/290 

Recognizes the right to education in emergency situations, urges Member States to 

implement strategies and policies that incorporate education as an integral element 

of humanitarian assistance and calls upon countries to provide quality education in 

emergency situations that is gender-sensitive, adaptable, inclusive and participatory 

for all (“64/290. The right to education in emergency situations”). 

December 19, 2019 – A/RES/74/223 

Calls upon the international community to provide inclusive and equitable quality 

education at all levels, recognizes education for sustainable development as vital 

towards the implementation of the latter and encourages governments to 

systematically integrate and institutionalize education for sustainable development 

(“74/275. International Day to Protect Education from Attack”). 

May 28, 2020 – A/RES/74/275 

It proclaims the 9th of September as the International Day to Protect Education from 

Attack and reaffirms the right of every child to access quality education, even in 

humanitarian emergencies and times of conflict, while denouncing all violence against 

educational centers and professionals (“74/223. Education for sustainable 

development in the framework of the 2030 Agenda for Sustainable Development”). 

 

Previous Attempts to solve the Issue 
Education for All (1990) 

The World Declaration on Education for All (EFA) and the Framework for Action to Meet Basic 

Learning Needs were both adopted at the World Conference on Education for All which 

occurred in Jomtien, Thailand between the 5th and 9th of March of 1990. Around 1,500 

delegates from 155 countries and representatives of about 150 governmental, non-



19 
 

governmental and intergovernmental institutions participated in the meeting with the goal 

of persuading all countries to universalize adequate basic education. The program itself was 

launched at an international level in 1990 thanks to the contributions made by the five main 

international organizations that were promoting it: UNESCO, UNICEF, the United Nations 

Population Fund (UNFPA), the United Nations Development Program (UNDP) and the World 

Bank. The initiative was supported by various foundations, other intergovernmental and non-

governmental organizations as well as the mass media. An emphasis was placed on not only 

improving access to education in general, but also on the quality of said education and the 

learning outcomes it generates (“Outcomes on Education”). The six goals that the EFA project 

outlined concerned early childhood care and education, universal primary education, youth 

and adult skills, adult literacy, gender equality and quality of education (“Education for All 

2000-2015”). 

 

The first point under Article 3 of the Declaration states that “basic education should be 

provided to all children, youth and adults. To this end, basic education services of quality 

should be expanded and consistent measures must be taken to reduce disparities.” The 

participants of the conference made an active commitment to remove all educational 

disparities and prevent discrimination from happening against any of the following 

underserved groups: the poor; street and working children; rural and remote populations; 

nomads and migrant workers; indigenous peoples; ethnic, linguistic or racial minorities; 

refugees and those displaced by war; and people living in occupied territories. However, 

under Article 7, it is also highlighted that national governments should not be expected to 

provide all human and material resources to achieve these tasks and that new partnerships 

at all levels should be created to promote collaboration and help all countries provide 

universal, quality primary education. Furthermore, the Framework for Action Meeting Basic 

Learning Needs (which are the guidelines proposed so countries can achieve the goals set out 

in the EFA Declaration) specifies three broad levels of concerted action: direct action within 

individual countries, co-operation among groups of countries sharing concerns and 

multilateral and bilateral co-operation in the world community. The framework established 

the priority action areas at a national level to be developing a supportive policy environment, 

designing an improved basic education system, mobilizing information channels and 

technological capacities and building partnerships that would allow for the mobilization of 

resources. At a regional level, states were expected to exchange information, experience and 

expertise as well as collaborate in joint activities. Lastly, cooperation, consultations on policy 

issues and enhancing national capacities were all encouraged at a global level (“World 

Declaration on Education for All). 

 

Even though consistent efforts have been made the introduction of the ambitious program 

to advance education around the world, none of the EFA targets were achieved by 2015, not 

even the relatively simple target of implementing universal primary education. However, 

progress was made as the global educational situation was better than it would have been if 
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it had continued with the 1990s trends. Additionally, the final EFA report placed its hopes on 

the post-2015 agenda as it offered an opportunity to achieve a greater scale of reform and 

action at the national level, while also emphasizing that, thanks to the Dakar Framework, 

monitoring of education progress had widely improved and expanded. Finally, the Education 

for All Global Monitoring Report of 2015 expresses its opinion that, while technical solutions 

are important, the global education objectives cannot be achieved without political traction 

and influence and so Member States must live up to their commitments (“Education for All 

2000-2015”). 

 

Dakar Framework for Action (2000) 

Following the EFA Assessment in 2000, it became apparent that the initiative was not on track 

to achieve its objectives, and that further help was needed. While the report showed that the 

goals were realistic and achievable, progress had been uneven and too slow, and the many 

challenges that the EFA was facing in 2000 (for example, the fact that ten years after the 

program was launched, around 113 million children, of whom 60 percent were girls, still had 

no access to primary schooling) represented an obstacle towards eliminating poverty and 

attaining sustainable development. Thus, the international community felt there was a need 

for more specific and thorough guidelines that could guide the world towards eliminating 

educational disparities, so the Dakar Framework for Action was born. 

 

Essentially, the framework set six major EFA goals while proposing twelve major strategies 

based on the experience from the program’s achievements and struggles during the decade 

and adapting itself to the changing global context. These were the goals proposed: (i) 

expanding and improving comprehensive early childhood care and education, especially for 

the most vulnerable and disadvantaged children, (ii) ensuring that by 2015 all children, 

particularly girls, children in difficult circumstances and those belonging to ethnic minorities, 

have access to and complete free and compulsory primary education of good quality, (iii) 

ensuring that the learning needs of all young people and adults are met through equitable 

access to appropriate learning and life skills programs, (iv) achieving a 50 percent 

improvement in levels of adult literacy by 2015, especially for women, and equitable access 

to basic and continuing education for adults, (v) eliminating gender disparities in primary and 

secondary education by 2005, and achieving gender equality in education by 2015 and (vi) 

improving every aspect of the quality of education and ensuring its overall excellence so that 

recognized and measurable learning outcomes are achieved by all, especially in literacy, 

numeracy and essential life skills. In summary, the proponents of the Dakar Framework for 

Action committed themselves to combat socio-economic disparities to ensure that all 

children had access to quality education while also improving the educational systems 

themselves. Furthermore, there is also explicit reference to the need to maintain school 

centers even in areas affected by conflict, natural disasters or overall instability to limit the 

effect these events have on children. The strategies presented do not vary significantly from 

those under the EFA guidelines but there is a slight shift as these now focus more on health 
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programs (such as combatting the HIV/AIDS epidemic) and civil action and involvement (“The 

Dakar Framework for Action”) as a means to promote the educational goals. 

 

The Incheon Declaration for Education 2030 (2015) 
The Incheon Declaration was adopted on the 21st of May of 2015 at the World Education 

Forum held in Incheon, in the Republic of Korea. It represents the commitment of the 

education community to achieving the goals set forth by Education 2030 and the 2030 Agenda 

for Sustainable Development as it conceives for education to be the main driver of 

development. The education 2030 Framework for Action outlines the steps a state must take 

to transform the responsibility they have accepted into reality at  national, regional and global 

levels. Its aim is to mobilize all countries and partners to the SDGs to contribute to the new 

educational campaign so that it is able to reach its goals. Additionally, the framework 

proposes ways of implementing, coordinating, financing and monitoring Education 2030 to 

ensure inclusive and equitable quality education and lifelong learning opportunities for all.  It 

also proposes indicative strategies which nations may wish to use as a reference when 

developing their own contextualized plans and strategies (“Education 2030: Incheon 

Declaration”).  

 

While the Declaration presents a number of sub-goals, strategic approaches, targets and 

indicators, the overarching goal is to “ensure inclusive and equitable quality education and 

promote lifelong learning opportunities for all.” Equity and inclusion are the main driver for 

this project and the document calls all of its partners (around 1,600 representatives that 

attended the 2015 World Economic Forum) to address all forms of exclusion and 

marginalization, disparity, vulnerability and inequality in education access, participation, 

retention and completion and in learning outcomes. It can be seen under the framework that 

another slight shift in perspective has occurred when it comes to the strategies nations should 

take, with the focus now being placed on strengthening policies, plans, legislation and 

systems, focusing on quality curriculums and school programs, promoting lifelong learning 

and addressing education in emergency situations (such as natural disasters, pandemics and 

conflicts among others; “Incheon Declaration and Framework for Action”). 

 

Global Partnership for Education 2020 Strategic Plan 

Global Partnership for Education (GPE) is a multi-stakeholder partnership and funding 

platform whose objective is to strengthen the educational systems of LEDCs and developing 

states. It functions by uniting lower-income countries, donors, intergovernmental 

organizations, the civil society, the private sector and private foundations in order to improve 

the education that children in less-fortunate positions receive, especially those who have 

become marginalized by poverty, displacement or disability. The organization has a number 

of partners of different natures, from low-income countries themselves, to richer countries 

that serve as donors like the United States, the United Arab Emirates, Spain or Japan, to 
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multilateral organizations like the World Bank, the African Development Bank and the Asian 

Development bank, to UN agencies and institutes like UNICEF, UNESCO and UNHRC, all the 

way to private foundations like Dubai Cares, the Conrad Hilton Foundation and the 

Rockefeller Foundation (“About GPE”). 

 

GPE 2020 is the Global Partnership for Education’s strategic plan spanning from 2016 to 2020 

and it addresses the most significant education challenges faced by developing countries by 

helping their governments improve equity and learning through the strengthening of 

education systems. Besides providing direct funds to LEDCs (which are then accountable to 

the organization and the monetary support must be used to better schools and learning 

experiences), GPE also carries out analysis work to detect needs and weaknesses in the 

country while working to strengthen technical capacity and providing resources (“GPE 2020 

Strategic Plan”). The plan’s main goals include achieving improved and more equitable 

learning outcomes, increased equity, gender equality and inclusion and creating effective and 

efficient education systems. To achieve these, there are five other, more specific, objectives 

put forth. At a national level, GPE deems it crucial to strengthen the education sector’s 

planning and policy implementations, to support mutual accountability through inclusive 

policy dialogue and monitoring and to ensure efficient delivery of GPE support. Globally, the 

focus should be on mobilizing a greater amount of financing and on building stronger 

partnerships. The organization defends that only through collaboration between different 

stakeholders in society, complete inclusion and equity can be attained (“GPE 2020: Improving 

learning and equity through stronger education systems”). 

 

Possible solutions 

Addressing education for children in conflict zones and refugees 

Twenty-first century conflicts are more complex than ever, and with power struggles 

threatening the stability of fragile governments throughout the world, it is unlikely that 

violence and humanitarian emergencies will cease to exist soon. Therefore, it should be a 

global priority to minimize the effects that these events have on children, specifically when it 

comes to their education. Different approaches can be taken, the first of which is to 

collaborate with both state and non-state actors to reach an agreement that establishes 

schools and other educational centers as safe havens, which must be respected by all groups, 

including terrorist organizations and militias. The limitations to this solution are clear: they 

depend on the willingness of these groups to cooperate. Next, either through the creation of 

a new organization or through the collaboration with existing ones, educational centers could 

be constructed in areas and countries near conflict zones, to help at least those at the border 

to continue with their education. Regarding the situation with refugees, Member States could 

be encouraged to implement new educational policies to promote the integration of refugees 

into the existing system and thus allowing them to attend class with locals from their host 

country, while respecting their cultures and also giving them opportunities to learn about 
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their own languages and histories. For older students who might lack fluency in the language 

where they seek asylum, a language-learning and basic skills program could be introduced to 

allow these children and adolescents to obtain the necessary tools to continue with their 

education and life in their new home. 

 

Solving the issue of child labor and economic necessity 

In the grand majority of cases, parents do not subject their children to child labor out of greed 

or malice, but rather due to economic necessity. Hence, the approach to solving this issue 

could be slightly different, and instead focus on programs that incentivize parents to send 

their children to school rather than making them work. For example, a global awareness 

campaign could be launched, focused on sending the message that education is the primary 

tool for social mobility, and oftentimes the only way that children will be able to escape the 

poverty cycle. Financial incentives could also be implemented, with subsidies going to low-

income households to compensate the loss that the child’s wage would signify if instead they 

continued with their education. Furthermore, by encouraging Member States to implement 

social initiatives like meal-offerings, medical check-ups and school material provisions, 

parents could see an additional material gain to having their children attend school. Overall, 

it would be beneficial for policies to be implemented that allow for inclusive and free-of-

charge schooling (i.e., quality public education which is non-discriminatory, does not force 

religion or ideological beliefs on students and produces useful learning outcomes) to be 

available to all the population. However, in states where this is not possible, another 

alternative would be to use the funds generated by the school fees of the more affluent 

students to partially pay for the poorer students’ education.  

 

Online school and newfound challenges 

As explained in the report, the COVID-19 pandemic has affected students throughout the 

entire world but has disproportionally harmed children in vulnerable or disadvantaged 

situations. Due to the reliance on digital technologies and the internet, students with less 

fortunate socio-economic backgrounds are unable to continue with their online education to 

a satisfactory standard. To help them, Member States could implement donation programs 

in which either governmental institutions, non-governmental institutions or private actors 

contribute to a general fund designated to the purchasing of digital equipment and other 

school material (laptops, tablets, desks, tables, etc.) for low-income families. In countries 

where the pandemic is more controlled and where it is possible while following domestic 

safety guidelines, a hybrid educational system could be introduced, with in-face teaching 

being prioritized for children in vulnerable conditions. Moreover, national governments could 

be asked to subsidize internet connections for low-income households to improve 

communication. In the case of developing countries who do not have the financial resources 

to implement such initiatives, the international community could be asked to collaborate to 
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create accessible material for all, which could then be physically distributed in nations that 

lack a stable internet platform.  
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